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+Introduiction: Background and Methodological Considerations

. .
- ‘ '
. . !

The study’of C.B. ’., Newburyport, is the ]omt undertakihg of a Deakm
Un1vers1ty Research Team ' compr1s1ng Rlchard Bates and Peter ‘Watklns of
Deakm Ulmrersnty, Lou Smith of Washington University, St. Ltms and Lawrie
Angus, a teacher at C.B.C. The study forms’ part of an ongoing research project:

&
Schools as .Negotiated Realities sponsored by Deakin Un versity .and the

.

Australian Research Grants Scheme. The C.B.C. project [was initiated by
Richard Bates and grew out of discussions between Bates andJAngus, who, as a
part-time postgraduate studepnt, had been colleeting .ethnograp lic data at C.B.C.

for over two years under Bates' supervision. A number of'as;pects of C.B.C. -

including its‘history and status as an independent Catholie ' sehool serving a,

\. provincial comrnunity, its administration and ownership byfmembers of a

v

* Richard Bates:\ta}:ached the 1dea of an 1ntens1ve ethnographlc study of

4 C.B.C., in the first 1nstance W}th the school's headmaster, "Brother Cameron",
whose initjal response, which w\&mamtamed throughout the entire proje@:t', was
s LN A

y . N My L. o4
one of immense interest, openness andhyvx‘m{gness to assist. Brother Cameron

secured the necessary approval for the sﬁxd \i‘rom h1s rellglous superiors and

arranged for Bates to speak- to C B.C.'s person‘nei& 2 monthly general staff
§ .

T,
meetlng. From the first mention toasstaff of the possiﬁ?ﬁ%&hthe project,

\""'?r
Lawrie Angus was contlnuously on campus during each school day and‘tthu‘f\‘"

>

readily accessibr’e to staff members wishing to talk about the. project -
partieulatly those who felt some unease about the. prospect of outside "experts"

comlng into the schogl and ebserving and interviewing them

[mc’ . ' | .
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In a series of d1scuss1dns with Brother Cameron, Bates and Angus

negotiated a “Statement of Procedures" to be presented to teachers prlor t5 the

L%

néxt general itaff meeting. At _that meeting; Bates outlined the projéct in some
detail, ‘explaining that the focus of the research would be upon teachers anq
adminfstratOrs at CBC ‘an“d discussed questions raised by staff members. In
* the event, no staff member expresse'd ohjections. to the study proceeding or to

. the general .pl:ln\ciple that the research team should be free to observe and
record general, everyday behaviour in various school settings. A handful of
€ . - . o
teachers, however, expressed a reluctance to be interviewed.
) N

-
.

-

-

Final clearance for the project was glven at a third meeting gf staff when

.

most members 1nd1cated support for the study and a w1111ngness to partlclpate
in it. Although Brother Cameron was "of the opinion that the uniqueness of the

C.B.C. project would be enhanced by using the actual names of the school and
a
its members, the decision was taken to code names and place names to secure

the anonymity of participants and of the 1nst1tut10n. :As a further prétection for
~—
the individuals involved, it was agreed that transcrlpts of interviews would be

returned to 1nterv1ewees for correction and approval. All of the thirty-plus staff

members who were approached for interviews gave -them - some on several

~

. N o
occasions and of several hours duration - and only one retracted any commentss

- made on tape.

4 ~ : e

Richard Bates had earlier invited Lou Smith to join him on a Deakin ~

. - .
University: research project and arranged that the most intensive phase of "data

collectxon at C B.C. should coincide with Smith's visit to Australla. Once all
approvals for the conduct of the study had been secured, Peter Watkins also

f joined the research team which was now a unique comblnatlon of four
researchers with specifi@ respon'sibilities in the construction of. the ethnography.

Q " e . 5‘
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= ! The Researchers
- Richard Bates, the iﬁitiator of*the C.B.C. project, is- Associate Professor
of! Educational .%dministrati?)n at Deakin Un.i\?ersit Prior to-the C.B.C. study,
he had organ‘ised a Iarge?scale ethnography of a community secondary school
(Bates et al., 1981) which provided a degree of empirical tvalidation *for an
e;nergihg culturgl theory, grounded. in critical social science, of schools as

: grganisations. The C.B.C. study 'woutld allow furthe"r interrogation and -

development of jhev theory.. Although the other researchers, with the exception
LY . /‘

-df_ :S}}Iith whose ' theoretical baékground is within the libefal-humanist tradition,b
'.;h;re with Bates a theoretical orientation With somewhat corfimon roots in neo-
Marxism, the neréociology of edueation “and critical theoi‘y,‘ the diversity of
religioﬁs and theoretical p.ersﬁpcti'ves of the team Members added é flavour to

the research over and above the-intriguing nature of the research site itself (see

Bates, 1982, for a discussion of this point).

-

y A -
Lou Smith, Professor of Education at Washington Unliversi{.y, brought to the
project immense expenence in the field of ethnography. His OWI"I pi‘actice of
ethnographic’ research and contribution to its methodology establlsh him as one
‘of the foremost edugational ethnographers. His particular 1nterest.1n the C,B.C.
.Study was the opportunity thét it afforded him to investigate private religious

'

education ig the somewhat foreign culture of Australian society.

" Lawrie Angus has' taught English and Social Studies at C.B.C. for the past
?
six years and hlS own secondary education was at a Christian Brothers' school.

He "hgs thus accumulated an intimate knowledge of Catholic education, the

Christian {Brothers' Order,‘ and of C.B.C. ,

Aruitoxt provided by Eic:
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Peter Watkins, fomerly a teacher in state secondary schools, is a lecturer

’ .

in Educational Administration at Deakin Umversity At t.he tlme of the pro;ect

s he was Just completmg his.thesis for the doct.orate of Phllo'sophy.' His research,
an ethnography . of work exp! rienée students and their ‘emp'loyers, derived front -
theories of culfural production and reprdducfior; -and focussed upon the part
played by worl; experience programmes in,prepariné yéung peopie ufor ,the
transition from school: to the workforce.s Tttig background proviqed hi‘;n with®
valuable experience and expertise with v.vhich to investigate the erucial linkages )
bettveen C.B:C. and the Newburyport ,cortlmunity. | P ) .«

-

A} .
The combined resources of the research team, then provided a formidable
combination of theoretical underpinning, practical research expertise, and inside
knowledge of the research site.

Methodology

a)  The Ethnographic Focus

Catholic education in Australia is at present characterised by multiple and

v

sor‘tléwhat contested goals (Praetz, 1974, .1962; Leavy, 1980), involves personnel
from a variety of backgrcﬂtds {CECV, 1978), has undergone considerable change

in recent years, espetially since the second Vatican Czouncil (Gill, 1972; Britt,
£y R H
1975; Selleck, 1978; Praetz, 1980), and is subject to various pressures for still
. 4
further change (Praetz, 1982). C.B.C., Newburyport, has not been chosen as &

. representative or typical Gatholie sehool but simply as a particular site in whieh,

nevertheless, all of the above issues are being played outp/in a way that

! 5
contributes to.its cultural uniqueness.

)\ . :
The Deakin research team believes, with Ogbu, that:

?
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An adequate et!gno'graphy of schooling cannot be confined to studying
events in selool classroon_ls, the home, or playground. Oner must also study
relevant society and historical forces (Ogbu, 1981: 15).

- s

R .

But one must also do the best one can with limited resources. Therefore, wh'ilg

- . )
conscious of issues_such as, for example; the public funding of private religious

schools and the burea'bcx:atisation of Catholic edueation, these remained

tial to the .main thrust of the projeet which was to construct a defensible
Q -
account, infoFmed by various underlying theoretical premiées, of _thé dynamies of

values, assumptions and beliefs, negotiations and contra-
. »

dictions which make up its opefation and organisation. Wherever possible, the )
historical derivatives of and influences ypon any sdt of beliefs - that is to say,

.the received histqry which sometimes -amounts to J[olklore by which individuals

« .

14

‘explain-or justify their actions - were examined by following up the perspectives

v

of irlfo_rma;ﬁs.

‘A further limitation to the C.B.C. project was that not even all of those

directly associated with the school, ‘much less those who are part of jts woider
a \ i +
social and cultural linkages, could be investigated. The.decision was made to

focus attention upon the administrators and staff of C.B.C. some of* whom were
. s .
"shadowqufor varying periods of time, most of whom took part in lengthy open-

N .. ;o
ended interviews, and all of whom were observed in a variety. of settings and
took part in informa}'conversations. Less comprehensive data from pupils was
gathered by classroom ol:féervation and froquiscussibns with groups of students.

Limited data from parents derived from conversafions and fronr observation of
. .
activities organised by the school's parent associations. Just being present in

%Newburyport for even a limited period of time gave m:j}earcheys some insight
'pinncivpaJ ‘educator Jf

~

b ]
. into general community attitudds towards C.B.C.,

Catholic boys in the region.




“

‘/‘QQMent analysis prov1ded a further 'source of information. ’I‘he

voluminous, tide of documents, made accessxble without reservatlon by Brother .
Cameror;, included his own correspondence, memos, lnternal reports,, school“
records, - daily bulletins, year books information compiled fors the centrai
€atholic Eduecation Office, the: Chrrstlan Brothers' )ournal and h Qster-u.:al and . \

o\ reljgious documents including, the "Constitution and Statutes" of the Order.

.
AY
$ . . N~

Limited though the data from sources other than C.B.C. staff and 'the

o

)
document;s were they were essentlal in providing important triangilation (Smifh:' N

.

1979; Denzin, 1970) to enable some measure of valxdatlon of staff perspectives.
. In thls\context the var1ety of ethnographie techniques employed in the research PR

% allowed further trlangulatlon as the team members momtored the degree of

convergence of data elicited by various means. .

a
-

. _— ; N -
The reéSearch was, in a sense, a combination ot‘ long term particig&nt’
observation and "blitzkrieg" ethnography - with attempts being made to avord
\ the "mutations" that Rist (1980) associates with the la%’tel" Certamly, the
C.B.C. study is a departure from the traditional model of a lone ethnographer
at a single site for an extended time - but both Bates and Smltn have previously

- been associated with team ethnographies (Bates et. al., 198}; Smith et al., 1981). . 4
Such an approach capitalises upon the multiple berspeétives and varied
experience and” knowledge whicb is b‘eyond the scope of ah isolated researcher.

\ -
A
The time c‘onstrai.mﬁ\)owever, was & serious one which forced the narowed focus

e

that was mentioned above. -

2

5 The shortest continuous time on site, six weeks only, was spent by Lou

Smiths During that t1me however he lived in Newburyport and was a full time |

researcher at C.B.C. - conducting interviews, shadowmg ‘the prmclpal around
\‘1 . . - 4
ERIC - * 9
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. C.B.C. and to ‘meetings in the capital city* as well as to a school @amp and on

. busfness fforays withir the Newburyport district, obsérving teachers in class,-
’ 4

- roaming the. playgound, hangmg around the staff coffee/lunch/meetlng room and
L J

talklng and listening to teachers attending religious activities, and ]oxmng in

(usually with his wife, Marilyn) staff social functions and activities of the C.B.C.

-, R N

. &, - i .
parent.associations. He thus rapidly accumulated many hours on site. This is
intensive fieldwork in the true sense of the term }and cannot be sustained for a

long perigd. Even so, Smith, whose informal criterion for determining when to

. - s
withdraw from a site is that "when you get so that each day you are around you

~are not really learning anything neg - then yoq know that you have?st about

a

got the sub]ect covered”, felt, gear the end of his six weeks at CE . "My

7’

problem is that everyday I am here I.am learning - there is always‘\sometmng .

that someone shoves in my face _and says, 'you would be Snterested in this'."

(The comment, incidentally, indicates the extent of the co-operation that jthe
e ' e

researchers received from C.B.C. Rersonnel). ) .

¢ .o . &

L]

Lawrie Angus had been a resident of Newburyport for almost four years

and was in his sixth-year as a teacher at C.B:C.-when Lou Smith arrived at the
\ o' - ' .
site. For two and a half years he had been collecting ethnographic data at the

schoof”s a genuine participant as observer (Lutz & laanaccone, 1969). Hiss

membership of the research team was particularly useful because of his
accumulated intimate knowledge of C.B.C. and established relationships with
teachers and pupils. 'I;beée enabled him to ease the induction of the other team

members into the site and to Lcor-nbat initial staff and pupil fears that the

> .
researchers would be co-opted by the headmaster. Angus and Smith worked
together closely for much of Smith's time in Newburyport, with Angus often
playing "Doc" to Smlths "Whyte" (Whyte, 1955). His access to all levels of
school memt:ershlp provided opportunmes for Angus’ to set up conversatlons with
[mc

N




~( R . o . .

groups of teachers ‘and pupus for Smith to record. *In a serlesmng taped
conversations, Srmth and, Angus discussed the history of'C B.C. and of Cathollc
education in Australia, and issues that Were developmg as concerns ‘tfor C.B.C.
admi}nistrators,: staff, parents and ‘pupils. These dislcuss‘i})nsrproved .aseful,for
conceptualising emerging ground‘ theories (Glaser & Straus, 1967; Smith 1976)
-and relating them to the substantive theoretical perspectives which informed the .
research, Whilé Smith based himself in the staff .cofee/lunch roo.m, A'ngus spent

part of each day in one of. the two staff work rooms. This, of course, did not
overcome some inevitable sampling of b.B,C. personnel since, different teachers -

+ .

. o
frequent different areas during their non-teaching time.

-

<
Due to a combindtion of unavoidable circumstances Richard Bates was *
unable to spend as much time on site as he had anticipated. During the most
lntenswe phase of data collectlon, the six weeks which Smith spent at C.B.C.,

- Bates travelled to Newburyport for,an everage of three days a week on campus.

Prior to that time he had "secured some funding for the proje\hct and -had

‘ n/égotiated access to C.B.IC. with Brother Camerc;n and his staff. This involved
a series of telephone calls and meetings.wit'h 3rother Cameron and attendance
at meetings of C.B.C. 'staff. ‘Lik.e ‘Bagtes, Peter'Watk'iVns' time on site was,
limited. He, too, averaged three-days per week in Newburyport during Smith's
stay. - Hi$ pr"evious experience as a classroom feacher, year 32 co-ordinator,
school timetahler“and acting principal in public schools gave him an easy entry

$
into life-at C?B.C.
N 2 v
b} Team Organisation

v
Al .
-+ After a suckession of long distance discussions amongst the reseafchers;

: : !
visits to C.B.C., occasional meetings between Bates and Angus ,when Angus
@ ravelled to Deakin from Newburyport, ‘and more frequent diseussions between

Aruitoxt provided by Eic:
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was held a{ a restaurant in Ne@-yport on the day of Smith's - arrlval there.
‘During the|next six weeks, team meetmgs were héld at least br-weekly and,
after '‘Lou Smith's rettirn to the Umted States, the other three members held

. . -~ :
Joint session§ at which data and tentative interpretations were reviewed.

i ‘

schedules, was ' negotiated according to the backgrounds and interests of the

researchers. _Lou, Smith, for instance, whose pr.eferred technique is to hang
| . : : :

around and wait\for things to happen, conducted fewer tape—recerded interviews

»  than the others. He was, however, intrigued from the first meeting by Brother

, .
¢

Cameron and arranged a, series of tape—recorded 1.nterv1ew§ and informal

T conversations with -him as well as shadowing him for severall days. He

]

interviewed several other teachers-with whom he had fortuitously struck up

informal conversations in the staff coffee/lunch room and whom he sensed would
°

be useful informants. -
. L
< In arranging interview schedules, it was degided that Laweie Angus,

.

because of his 'long-term connections with the Christian Brothe

'should

J o

concentrate upon the religious community at C.B.C. “He tape-recorded Xngthy

interviews with all of the brothers at C._B.C. except for Brother Cameron, who’

N

" -had been-"allocated" to Lou Smitll. “Of course, the "dlgismn of labour" was not
absolute arg Angus often sgoke with. Brother Cameron ]ust as the other-members

- spoke with all of the other brothers and lay teachers. In most cases, however,

1 »

particular staff members were assigned to individual esearchers for tape-
4
. J . ’
revorded interviews % the exceptions being several key informants who were

interviewed on separate occasions by two or three researchers.

S -

» . ‘- o . S - .
At the erly meetings, a divisiéon of labourbat‘least in regard to interview -

*»
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~ 0
Richard Bates' interest in tne complex challenge to' the traditiona} vaiues
represented by C.B.C. led him, in negotlatmg 1nterv1e}s to concentrate upon
the growmg presence of women teachers in an almost ‘all—male envnronment the
large number of former pupils of C.B.C: who are now teachers there, and a long
serving lay -teacher as well as teachers new to the*school. - Peter Watlgns
preVious research invol\'rying careers education, work experience programmes and

transition edueation influenced him to investigate similar areas at C.B.C. and to

) 2 :
interview the teachers concerned with them. His background as.- a geography

‘teacher and timetabler placed him in good stead to interview othEr staff

members. ' e - Ra-
’ ! ' _ . T

9 ‘ N

.
.

During subsequent bi~weekly team meetings all materials generated., b;
each researcher - field notes, documents transeripts of interviews (prepared
with amazing rapidity by an untiring research assistant) - weré shared with the

other members. .The ensuing lengthy, and often lively, analysis of the data and
review of theoretncal posmons as tne team worked towards a composite and
intelliglble account of the dynamies of C.B.C., forced all members to adopt a
critica;l\perspecttve as theoretical bases were intéerrogated and t‘\e direction Of
tne reséarcn was continu_&_lly modified. Thus, triangulation was tightened not
only by accumulating data frém various sources and by a variety of means, but
also b)r negotiating the accounts of the several researchers.

%

¢ . a

An innovation of Smith's, which proved useful for other members, was the
compllatnon of "Sunday sum jes", the product &f reflectingt\each week-end
k]

upon the previous weelk's Begearch The resultant clarification of each
¥ ’,

researcher's own understandmg of C.B.C! fostered the sharing at team meetmgs

of ideas that were' nec,;:ssary in order to bunld group perspectives.
y .

\

RIC T ~
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The extensive collaboration amongst ‘team members has resulted in a set

‘of papers each of which contains data and .ideas that are the Jjoint produet of

Rlchard Bates, Lou Smith, Lawrie Angus and Peter'® Watkins. Nevertheless,, ‘

> individual authors take responsxblllty for specific perspectives taken in each
< paper. '

e

. ~
N
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CHRISTIAN BROTHERS COLLEG /A VIEV’% FROM QOVERSEAS

Louis"M. Smith &

Washington University, St. Louis = - o

4

Methods ard Procedures . s : é
e . N . ' . ¢
. - . |

- . 4

l\+ost of our more detailed methodological comments appear in the

‘Appendix of our. general report (Bates et al 1982). Here I mix a few of
- ]

my- general beliefs &hd procedures which:focused some of the efforts.

Before arrivi‘ng‘- in Australia I developed a two page statement of -
what I't'hought we would be abo:xt. This is consistent with our earlier V
1 projects and practices and Malinowski's (1922) oft cited coneept of»v'
i foreshadowed probiéms. Ii reflects the histbrian Hexters (1971) concept
of "the other record”. It p(rovides a g{ii‘dscopié fupetion when on:a is
overwhelmed with the cbmplexity of pérticfﬁ“ai's while in the middle of the

’ '

project, i.e. "What am I doing here anywa'y?" ’

The total fime allocated fer the projeét was 6 weeks, a much too
short an interval. In effect I was trying out an extension of a ‘comment
by Jacquie Hili (1977) and the CSSE project (Stake & Easlej, 1977) - is .
’ it personally possible, can I do a short term ethnograp’ﬁy"?

. o . . - N

The" resources were broader than a personal effort; we had a unique
"* combination of four people. Richard Bates ht{‘d initiated the project, and -
brought a theoretical pérsp'ective from the new sociology, neo '-i\/larxism
Q ° . o . ‘ a7 :

Aruitoxt provided by Eic:
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and crmcal theory. Laurie Angus has taught Social studles and Englishin =
the school; currently is half time on the school faculty He was educated

in a Brothers)\School in South Australla.{ Peter Watkins has. taught a

" number of vears in a State Secondary SchtJol, been intensively involved in

such administrative tasks as timetabling, /and is married to g Catholic;

- .

The major methods of generatmg data remained similar to ones we

r
had used before:
" g 1
. Direct observatnons of ongoing events vy -
Open ended interviews with participants ’
Document collection o s
Insnde/out51de relatlonshlp . v, -
. N v
4
Such an approach allows one to synthesize many of the méjor dichotomies
in perspectlve _within social science - historical Vs contemporaneoﬁs .
'mternal/phenomenologlcal Vs external/behavnoural structural vs proces-
sual, experience-near vs experience-distant concepts, focal vs contextugl
events,
)
»  "Sunday summanes" labels an activity which proved very helpful/
for me. Each week-end l'd ask myself what have I learned about C.B. C. A
Lvd

this week. These seemed a blend of important stories, interpretive asides,
and central conceptuahzatlons They provided guidance on what had been ‘
done'and gave leads on what Needed to be doge. Research staff meetings.
each week kept building mutual understandings, ke'[‘)t foslering data

Sharmg and idea tradmg.

It seems appropriate to comment thaf I spent a full ‘period and
¥
sometimes two or more periods observmg in classes of about 1/5th of thet ¥

faculty, had intensive past interviews. with most of these, eonversations ef

‘ . -

. R T
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varied length with most of the rest of the faculty, and had brief
introductions to a number "of otherg at- different times. The research ’

team interviewed almost 2/3rd's of the faculty. 1 also spent nearly two

" full days "shadowing" the headmaster; . one of these days was mostly

Al
internal to the school; the second was mostly external, il meetings with

Headmasters of Catholic lndependent Schools and with Headmasters and

\

S .
Headmistresses -of Independent Schools throughout the State: .

-

<

The variety of documents we had access to sedmed like a tidal
‘wevé. In cémments to several staff I indicated & strategy from home
which we call "mundatmg visitors with paper Wt.len used as a strategy,
this ‘has all klnds of _functions and dysfunctnons. This time we found

ourselves swimming desperately to keep from drowning.

3 ; . ’ P

The "results"~of our research come together in a fina} report. 'In
j

most of our efforts wed(have accented the careful telling of vendncal
‘ vignetfes, stories and narratives, items that tend to be less 1nterpret1ve
aan about which considerable ,agreemeh_t among partnclpant\s is possible.
The actc;rs should agree, "Yes, that's eSSentially what happened" or "Yes,
that s what I sand or he said". In addition, we ‘have moved toward more
generalizable meanings, ideas and mterpretatlons. Sometimes these are
reasonably close to the participants’ woled, apd often ir; their own words;
other times they are more dlstant and out of the world of the theorist -
be he or she behaviourist, structural—functlonallst symbollc 1n&eract10mst,§

or radical critic.” ™ ) : .
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Images and Interpretations: the Religious Ethos

As a non-Catholic and only casual visitor to pal:ochial schools in
‘America, I was ovgr»vhelmed by thé religious ambience of the school. The
.prayef's tat the begin‘ning ofJnost‘classes, the x_'eligious statues, pictures
and symbols, an‘h\ the formaljreligious classes seemed everywhere. , The
‘l‘;trothix's;- their cor%munity, their participation in all ’ part§ of the
eurriculum and' in all kinds of activities provided a prese}lce throughout
the school. Visits by loez;l priests and priests yam elsewhere in Australia

and around the world extended that feeling of omnipresence. ° .

The ifnpar?t of this on the boys seems -quite variable. On the
. ' + \/
negatiye side two clusters of Gbservations are ﬁerméﬁe. At times the
. r

- ’
participation in activities such as the before class prayers seemed

perfunctory & wi‘t)h lite ipvolvement and meaning. Second, some of

the comments of the boys, an usually the older ones, in various informal
- conversations carried the flavor of "I go to mass becguse my mum makes
me;'. .6n the positive side, the involvement ofdthe primary boys in the
Re‘conciliation experience, the close participation of the parents, and the

preparation by these teachers seemed as vital and meaningful as any

religious ceremony could bg. v

r . :

Images and Interpretations: Faculty Heterogenity

-
v

The single stefeotype I broughi with me pietured C.B.C. as an
homogeneous faculty composed primarily of teaching Brothers. The
reality accents a mix of homogoneity z;r{d heterogeneity - for example,
most (but not all) of the faculty are Catholi¢. But only about 209% are
. [l{ll(:‘mt'hers. It is a Brothers' school, but in a fundamental' sense it is not.

: ' 2(}

t
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1 was also sdrprised at the international flavor of the faculty which seems
to bring major and important alternative perspectives on the nature of
edycation. Again the group of old boys from C.B.C. and other Brothers'
Schools bring a mix of attitudes to theirécurrent role of teachers. As lay A

teachers some hope to change and "improve" upon the educatjon offered

by Brothers' Schools in earlier years. .

- - a

Diyersity in Classroom Orggnization

' A.nurhber of items require comment here, but time. permits a mere
introduetion. - First, | was struck by' the, diversity of -pedatogical styles.
“Nhlle text books of multiple sorts were quite‘ prevalent with their

correlated asmgn/study/rec‘lte procedures, other forms appeared across*

sub]ect areas . and grade levels. Informal discussions (e.g. current events,

N rellglon) project methods (in social stud1es) laboratory experlments and

demonstratxons (m science) and problems (also in science) appeared. As
the variation in those methods implies the sources of ideas and data came
from texts, varied printed materials (literary critics' statements, other
manuals and references ete.), student generated data (from persopal
experience, interviews and /{ork .experienceq}, and varied experiehces of
t_he'teatwrs. This. breadth seems an important part of the intellectual

life of the' sehool. .

Class size was quite variable. Some classes as small as 7 or 8 in
advanced courses. Others asllarge as 37 or 38 in the -primary ahd early
years of secondary (7's & 8's). Almost every 'Brot-hefr talked of earlier
years and other schools where they taught. groups of 80 or 90." Keep the
youngsters"'writing, writihg, writing" was the technique voiced by one;

v

- corporal punishm'ent was echoed by another. But that was of another era.

S . S
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Discipline, in most classes, was no problem. "The kidsﬁare a piece
of cake" were the words of one expenenced staff member who had taught
in a number of schdols. Most teachers are well in charge, again with
varied styles. The punitiveness sometimes alleged to be a part of
Bro‘the&g' Schools was not here. The biggest prob?ems lay with teachers
new to this school and particularly those new to the profeésion. Beginriing
achers here- as elsewhere (and with every profession) have& problems
learning the mix of craft and professi(anal skills required to sustain their
activities. g L
] . ’ *
. The nature of knowledge taught z;nd learned in the school seemed
to have considerable variety also. In some classes it seemed quite
technical.‘ In a literatuxjf class the ct{itics had these contrast\ing things to

¥ .
say about MacBeth or Hueklebury Finn. Or in science the formula for this

electricals process oxi'that chemical process is tfs and that. Or in p.E.,
football kicks are categof'izedvin three ways (torpedo, drob—pu_nt and drop-
- kick) and field hockey has several kinds of passeé and stick moverﬁents.
Problem skills, -1ab ;skius, sport skills are linked wiih such knowledges. In
other classes, and at\:r% different sub}e(f{s and grade levels, the
knowledge seems more common Sense and part of the folk lore of living

in Australia (1ts cllmate, flora and fauna) in the Australlan sport culture

] ‘
_}(tenms at Wimbledon and soceer in Madrid) and living as a Catholic
(

biblical stories and phrases "doubting Thomas"l. And in some instances,

a mix ocecurred of the technical with the guite personﬁ(as in humeh

“

relations/sex education.classes where discussion and talk included - love,

+

affection, sperm, ova, fertilization, embryo's, uteruses, penises, erections,
and wet dreams.

L 22

Q Influence such as the nature and importance of HSC exams seems

ERIC

to bg very important Tn\the upper grades. [Thg cup{fgulum in some classes
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;/. : ‘ -s
seems ;ombe almost isomorphic with. the demands of HSC. Some staff
seemed pleased with ‘t?i'lis, others feel constrained. Most staff see parents
and ‘students highly concerned and demanding careful preparation for tﬁe‘
exams. . ¢ |
"One of my summéry impressions is that _:each ‘teacher takes
considerable personal and brofessional responsibility‘ for déciding what 'a‘nd

how he or she will teach. Many staff seem to like and prefer minimal

guidelines. Others seem to want more common views of scope and - -

sequence of curriculum. In recent years Yr:e efforts ocecurred in’
ys

literature to put order intb which novel or pla ould be taught in which®

years. C.B.C.'s intellectual identity seems to have grown more gike'
’ A

- -
* > i

Christian Brothers College as an Organization
L3

>

N

But teachers and classrooms reside in larger units and contexts.

C.B.C. does have an organizational structure that presents e set of

B

"givens", opportunities that ‘are open and constraints that limit. . This

- social reality is usually defined outside the give and take individuhl

té&chers have with their students. Some of our opservatidns and
conversations indicate that this organizational level is important generally
in-schooling and that- C.B.C. has some interestingly different aspects from
other schools we hav; studied. While the sechool has an identity, it, too,
is phrt of sevexial larger or broader contexts vl provide a new level of
"gi\iens". These social realities, in turn are contested; neggtiated, or
enacted by another set .of "actors, one step. further rémt:)\(ed from the
teacher and the pul;ils. Often a rinciN or headmaster '.'repre§ents" his

school in the discussions and debates which frequently vaccompany this

Lo 3
> . 43 Ar , *
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defmmon of the reality, the rulks of the game, or the new ngens C.B.C.

as a Catholic Schooi‘ as a Chrlstlan Brothers School, and'as an,

Independent Sehool ﬁgs some fascinating aspects to it-as a case study.

”

One obvious fact about c.B.C. is that it is not the only school.in
Newburyport. More than that, it has some special characteristies: it is

a Catholic schddl; it is & Brothers' Scheol; it is a boys' school\;it is a

-

primary school (Year 3 to Year 6) and a secondary school (Years 7 - 12).
. AN

[] v ’
= C.B.C.’s* place in primary education flas several key elements.

’ First, it is the only independent Catholie primary school. Newbut"yport
oL 3

hgs.lz parishes_, each with a co-educational pfimary school. In a sense,
from C.B.C.'s perspective, each of these schools is a feeder sehool to
C.B.C. Pare{lts may eleet to send their youngsters at‘anvy"grade or year
level 3, 4, 5, 6, or 7. The main entry points al:e at Y?ar,s 3 and 7., the
latter being the traditional secondary schobl entrance time: (;;)ntroyersy
exists\aver the C.B.C. Prim& school, mostly because it removes some 35
boys in years 3 & 4Jand 70 boys in Years>5 & 6 from the Parish Schools.

An invgstigatory committee -has been set up by the Catholic Education

Office. Although the imbalance in boys and girls is the manifest reason,

latently, part of the agenda -is "the numbers" in Parish Schools. The
N

numbers determine, in part, financial allocations from natiohal and state

governments. In addition, some people feel that the independent school

.
upsets the intimate relationshﬁps among home, church,.and primary schoo& .

within the parish. : - ) »

In addition Newburyport 'has a Tlarge humber of state schdols

(comparable in most regards to American public schools). _ A quick survey

<

o

%
:. v
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suggests there are 50 of them in the two eduegtion districts serving the

community. In addition to the dozen Catholic schools there are fifteen
. | private schdols. - ’ : ) |
4 At this point in ti'me (in this prelimjnary report) our data is not

flem as to who goes to which Schools. Such data are critical for a series

of ypotheses on the general role of schooling in society and the specific
role of C.B.C. in the city of NeWbux;yport and in Australia-more generally.

o ~ ~

. The Organizatiohal Context of C.B.C. ,
- ' . {

V.4 .
One fa’étor that qufekly became obvious was the importance 6f

.other -groups and systems which have a bearing on C.B.C. as ah

or’éanization. C.B.C.'s structures and processes grow out of, are
. .

i'nfluénced by, and are dependent upon this context. Our most vivid data

developed in a day spent with the Headmaster %n two meetings:

1

1) a meeting of the headmasters of the Catholic Independent Sehools

in the state.

.

A/combined meetinng of the Headmasters and Headmistresses of all

-

_the Independent Schools in the state.

)
\

-

The issues under discussion clearly indicate the political acfivities and

efforts of the groups to influence other groups that have some autherity

over lndépendent schodls such as C.Bj In the first meeting discussions

related to influenée in the Archbis op's office and policies regarding
enrolment and termination of ssudents and hiring and firing of teachers.
.4 . B ) .

Q At the present tie the. Headmasters have considerable power. Tenure

ERIC:
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rules exist within the State schools but not in the Catholie Indeendent

Schools. Moves are underwa)‘s to rationalise rnany of the differences.

Some Brothers see this as part of a larger ‘bureaucratiza\tion'of»

‘ independent schools. At the seocond meet1ng the issues 1ncluded a small
~. D

e
1te§x in the’ scheduling of HSC exams. The Chalrmnn said, "We‘lost that -

one” to the Umversmes .who wanted and got an earher date in the term

than 'the headmasters wanted. A larger issue concerned tife multlple and
conflicting mes§ages from three dlfferent government departments con~

. eerning Asian studen,_ts seekmg places in Australla‘n Independent Schools

Some schools _were bemg deluged with apphcants. This year alone some‘

6000 students from Kauala Lu’mpur and 2000 from Hong Kong were:

seeklng places Even more critical was an 1ssue in the background on the

-

policies of the major political parties on the funding or termination of

b

funding of the independent schools.’

There are, therefore,. rnul“tip,le agencies and groups ;nﬂuencing thie
organizational structure of CTB.C. We cluster them nto five groups: the
larger Christian Brothers' Commumty, Multlple Umt of the {Churech,

. Multlple B!mt of State and Federal Government, other Educatlonal Gmups

and General community factors. &The analysts of these intficate
@

relationships is.only begun.
¢ . o

¥
- The Position and Role of fhe Headmaster

. - ‘

A few short>senterces capture with dlfflgult.y..the Headmaster and
) . N

. his perspective. He reminds me of Superintendent George.fn.one of our

earlier studies. ' He sees himself.as a rédalist. He's fislgally coriservative,

Lo » .

believes he's right and is proud of the stance and the bepefits it has

O S |
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brought to the cchool From his point of view he tries to "conserve and

preserve, but move. ghead" and mediate among such influences as th‘e\\/ ’

Provincial, the parents and the staff. He links this with the Brpthers”

historieal mission of improving, through education, the social and

economic position of Catlpie boys »ﬁ Austl‘qlian society. They need basie
edueation in_lit AL need simple social skills and
attitudes in courtesy, polit‘e'ness, bromptne « Obedience, and respon-
sibility. They ne;d experiences esseftial to their Yovement into various
levels’ of the economic system of Newburyport specifically 'and'~Australia
more generally, The business metaphor runs through hié think‘ing ,about

school organization and school plrposes. ‘

Educationally, he's concerned about the range of ability and
interests in the population of boys ﬁho make up the school's enrollment.
The large majority will move through three major channels - some to

University, some into local white collar jobs in banks, offices, and shops

and some into trades. The sehool eurriculum must serve this range. HSG -

courses are offered even with small enrolments some years. New

programs - transition class and careers - are supported which facilitate

groups with other interests and abilities.

Administratively, he sees himself as a pracﬁ’cal man of action. A
< . &

doer, mover, and stirper, a.person who gets things done. A maker of
trouble for those who prefer to sit on their back-sides. In my experience,
confliet is often # ‘tonsequence of such an orientation.

AN

”

His plans for the school, in his eyes, have been conditioned by the

situation at the school when he arrived three years ago. This sets the

priorities for him. He feels he's well iinto the’ agenda The deficit has'

27 .
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been erased. Roofs have been repaired. Build_ings and grounds are under.

constant surve_illanée and the appearance of the school has improved from
the minor litter - on /the grounds to the .general maintenance of the
classrooms, gardens and ovals. He werks har‘d'at this with'staff directly
involved. The solvency of the school means that plans to refurbish the
old hall are underway.' The.Proyincial has approved blans for the $200,000 -

& : , _ .
task. A bank loan for $50,000 of the total hgd been Secured. That seems

-

a remarkable achievement in less than three years. Like most such

achievements it has had its costs. o o

.
~
. [l

Approval for an additional stream of youngsters at Year 7 (Form
1) has been given. This'meets the growing parental pressure for increased
secondary enrolments. It lays the.baSe for later ;uilding.of a three storey
addition for additional ;cience rooms, for expanded library space, and for
a commo:n room for senior boys. The final phase. of his plans ‘called for

>

a combination gymnasium/auditorium building, but that is S(’me 'yearvs

~

away. “ .o q
L

To be correlated with these next phases of building and enrolment

were general initiatives in curriculum and instruction. In the eyes of

some of the faculty, but not all, these problems are seen as much more

serious and pressing, and ones that should have taken precedence over

some of the building issues. For this group, eonecerns exist as to the new

headmaster and whether he'll be a "eurriculum" man and v}vhethef 'he'll be
more responsive to the educational issues of the faculy. Little clarit'yl
exists in the minds of most of ‘the faculty as to how the Provincial and
hié couneil ofuconsultors makes such a decision. .At this point we are back :
to our prior discussions of "context", "nested systems', and "givens" as

social reality.

28
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Some Theoretical Sketches "

—t

One of the most frustrating parts of such a short term case study

as this one concerns the intellectual or theoretical agenda. Several large:

domains of current educational thought had been caught in such labels as
culturél repfoduction and depﬁvatization which were in the early research
team discussions. Coming to some -clarity on such ideas and how they aid

in understanding issues in schooling hbad been a major hope of mine.

Before leaving St. Louis, I began reading Wakefield's book on the English '

Public School and thinking through some of the items presented in Simon

Raven's Alms for Oblivion; a ten novel series of. the lives of upper middle

. /
and upperclass Englishmen who came of age after World War II. The

public lschool expergences flowed throughout the ten books. At ii "eofnifion
sense level" this seemed like a place to begin unpacking the term
"cultural reprodliction“. Later 1 woulod, move dn, to the mdre recent
technical accounts (eg. Bourdieu and Passeron 19:7"7, Giroux 1"981). Then
my hope was to try the ideas out on the kinds of data and stoﬁes we had
developed at C.B.C. Then, if necessary, we could go back to C.B.C. for
further data to clarify the actual matters still ‘in- dispute. Finall.y, the
ideas could be integrated into our evolving general point of view. ,

- " . A second set of theoretical issues germane to C.B.C. and eddcation
in Australia has been called "deprivatization" by Erickson and Nault
(1980). 1 had béen reading their work for other reasons and found in
initial diseussion with Richard Bates that federal and state furiding of
private independent schools, -including Catholic schools begun in'the last
decade in Australia and is an important 'political/educational issue.

C.B.C. seemed a place to continue thinki

-~

throijgh the issues. -

29
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‘ What should have also been cbvious befcre, but I made no note of
- it in my prior notes, was the possibility of integrating the deprivatiéation
N issues with Etzioni's (1968) more general thecry of organizations. He

. K 7z
builds a typology of organizations around the categories of "normative",

"remunerative” and "co-ercive’ and he argues that these major structura.l
differences have impact through all other aspects: of the organizat;bn.
Historically C.B.C. has been a normaﬁve organizatfon, governiment monies
« seem to be making it a remunerative organization.‘ In a sense our case.
study could become a beautiful instancg for eritizing, clarifying_,'and
developing this set of idez;s. ’ Presumablyaalso this could make a major
contribution toward - examining, if not .synthesi-zing‘ into traditional
organizational literature, concepts such as cultural reproduction, which we
have already mentioned. Similarly';*’ch_é movement of youngsters through.
the school and into jobs and the economic world, which is essentially a
remuneratj’on system, to stay with Etzioni, should illuminate other recent
theoretical vpositions such as correspondence theory. All this is the kiﬁd
of-large infellectt_xal agenda which is the forté of ethnographic case study

research (Glaser & \Strauss 1967). But that's an agenda. for' the future.

ERIC » o
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)

) .
Such references to the founder occur often in the interviews with the

(‘%brothers. Yet some amongst them wonder whether the originél mission of

: . X
Edmund Rice is now being pursued as rigorously as it should be. Theg\]

e > I3

speculate about ways in which the founder's mission of assisting the needy
through'.education eould be more appropriately applied. Brother Sterling,

indeed, wonders whether the current apostolate has diverged from the
. * : ' .
founder's intention in that "needy" boys should be a more censpicUous

. 7/ "
target of the Brothers' educational enterprise:

-

"I would wonder. . .if Edmund Rice came to Melbourne,
where would he go? . . .he went to the slums outside
Waterford. What we ought to be doing is heading towards
the housing commission estates".

. ) . @ ! .
This opinion does not indicate that Brother Sterling disapproves of the

Brothers' work to date - merély that he seés a need for change now that

one task has been completed.

)

Question: Brothers. . .seem to think that they have done a good job
in -the arca of educating the working class Catholic and .
kind of raising the social standing of Catholics in the
community. Would you agree with, that?

Br. Sterling: Yes,- but we have not taken the next move.
Question: Which is?
™
Br. Sterling: The next move is - having in a certain area lifted a
) certain class to a certain level - do we stay with

_ that upper level or do we head to a place like
* Broadmeadows and do the same trick over again?

In the one cryptic comment, Brother Sterling sums up his view that the

Brothers' mission has beén diverted from what it once was and also

£}

indicates the nature of his own motivation to commit his life to a

teaching vocation:
!

. .I didn't enjoy tepching rich people - otherwise 1 would

EMC . | haye joined the J.esuitsn_' 32
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Interestingly, Br. Sterlingbhas another reason for preferring that the -

Brothers withdraw from maﬁy of their established schools like C.B.C. and

céncentrate their réso&rees‘in areas of underprivilege. He, with most of .
his colleagUe's,- feels that one reason for- the massive decline in en\trants‘
to the order, to the point Where the Novitiate is virtyally empty, lies in
the excessive materialis@ of middle clz;;s society. Products of the

economically undérprivileged suburbs of metropolis may, he bgieves,

provide a richer harvest of vocations to ensure the continuation of the

Brothers' work.

Y

14

. N b :
Of course, the lack of vocations to the Brothers since about 1960 and

the many defections from the ordeg sinc? that time have created a crisis
of bersonnel whieh is foreing a reappraisal of the role of the remaining
brotr;ers. Z‘ltv is not much of an oversimplificatibr; td sﬁgg-est thﬁt the
brothers at C.B.C. are split fairly eveniy into two groups. One would
prefer thg Brothers to withdraw from many of their schools into a small
number of schools staffed mainly by brothex:s. The other believe% that
substaiftial change: thhln the brothers' order and theu- schools is essential
if the Brothers are to preserve amy mission whatsoever. Indlcatlons are
that, in the broad scheme of things, the latter group is now in the
ascendency within the order. Brother Dowsett is encouraged by the
“decision of the Council oi' a neighbouring Province (state) to allow a small
team of brothe.rs to condugt emergency social work in the depressed areas

of -the capital city. He" foresees that such a postulate will be attractive

; The headmaster of

to a number of younger brothers, including himsglf.
C.B.C. Brother Cameron, takes pride in the missions t the Brdthers
Lave ""‘g_stablishe d outside Aust{kalia. in Fiji and Rew Mguimea, and foresees
the Possibi]ity of the Christian Brothers "lifting the people in those

Q countries the way we have done here". Brother Gil O'Hara takes heart

fr m the appomtment in anothgr §r§nnce, of a lay deputy pnnclpal for ‘

N4
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one of the Brothers' prestigio(gs scrg'ools and sees this as indicating an end
o - ‘

to the Brothers maintaining minority control Ain their schools. Many of his

~ colleagues agree with him that lay teachers, provided they are committed

Catholics, provide the only hope f.or the continuation of their schools even
: ¢
though they will inevitably become very different places. "Gil is annoyed

by those brothers who will not accept the need for such change:

Question: How does {a majority of lay teachers] change what the
. Brothers ‘will do? , o
Br. O'Hara: Some have accepted this fairly well and others have
found it difficult to take. Those who find it very
hard to take, 1 think, are very unrealistic in the
times that we live - and I think they are also
unrealistic lgoking back. . .They think of the "good
. old days", which really gets me up the wall because
= they never existed - and I can't see why they can't
see they didn't exist. I know what they mean - but
there were never any good old days. Good old days
of teaching 72 kids all day! :

-

Yet some brothers really do look back fondly to days of heavy work
loads and huge classes. At least, then, they were teaching in schools that

could be literally called "Brothers' schools":

T

Br. Bourke: I started teaching in 1932 and until. . .1961 I had not
" taught in any school in which there had been more
than one lay teacher.. That was 'from '31 to '61!

: 1]

N

In those days each brother taught his own class for most of the sehool day
and many received great satisfaction from the ongoing contaet with pupils
that, in spite of large classes and,rigid ai,scipline, suciyrrahgement

facilitated: e .

i

]
Br. Grahan;: Those kids were [a brather's] family, and they are his '
: job, they are his recreation, they are everything.
And that is why, whether they like it or not, they
are going to get taught!fL

a
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- » h 'vdp"
For these brothers, and others, the traditional educational enterprise

of the Christian Brothers was part of their gol.den era. They recaIBdays :
of iarge' classes, 'heavy ‘workloads and ‘extra-curricular duties with
satisfactisn. Thosé were days of certainty for the order, and of a
detex;mined qnity of purpose. Strgﬁg discipline and spumi Irish éiﬁholic
values were “Theuleated into generations of Aﬁstrélian Catholic boys as
they were inst;l:cted for examination success and ubward social»mobility.

But[g crisis of nu?bers in the order, an influx .of lay teachers and a

changing world has shattered the certainty that once characterised the
. -4

mission of the Christian Brothers.

A ‘
C.B.C. Newburyport: A Brothers' School

The Christfan Brothers have had a long association with the
provincial city of Newburyport which dates back to.the turn of the
century. It was once the site of ‘the Brothers' novitiate and they have
\operated‘ a boys' home there since 1903. C.P.C. was founded in 1935 to
provide a cq‘mplete segondary education for Catholic boys of the city‘,
some of whom had previgusly completéd their secondary education at
local non-Catholic schools or had attended metr-opolitan Catholie boarding
schools. Liké Brothers' schools everywhere at that time, C.B.C. quickly
establishéd a reputation for firm diseiplire and sound results in public

examinations.

AN

N N

Cameron Pont, himself a Christian Brother foxf over twenty years,
and now fifteen years a lay teacher at C.B.C., is pleased about aspects

of the reputation C.B.C. has gained:

ERI!
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o Question: [Catholic traditions at C.B.C.] go back a Iong way do -
i 0 they? ‘o .
Cameron Pont: Yés. I think they would gogg a very long way. I
o ° think that C.B.C.” was e ished in .1935 and.
academic tradition has began to be established even
in those first years'and people were proud of the
fact, . .The Newburyport [Catholic} community was
keen to have Catholic people in situations in the
town - in influential situations in the town.
1 .

According to Brother Bourke, who as a young religious was part ‘ot:

the founding of C.B.C., Newburyport Catholics have been éxtremely-loyal v

" to the school: R L ’E‘ ) . ,-
N . ) . - . - . . s » N il

"The Brothers have been in Newburyport for a long time -
and there are a tremendous number of old families, old - SrEe
Catholic families, and that is what they grew up as. And- - -
they went to tjge Brothers' school and that was the only =~ = -
school they ever thought of™. Lot ' o

-

The image of C.B.C. that parenfk are pex;ceived to support was established” )
. : g

in those days when the ‘school Was staffed almost entirely by brothers.

.Although only twenty percent of the teaching staff are now brothérs,
’ b . :

C.B.C, is still considered to be a "Brothers' school". Brother Grahain

explains his_understanding- of that phrase:

U "' would understand [a Brothers' school], as in these days,
.as a school that is being run aecording to the traditions of .

the Christian Brothers. That school is being run by the

brothers and by like-minded lay teachers - and that word

"like-minded" is very significant... We have traditionally

been regarded at our schools as being authoritarian. . .I

would be a little disappointed- if some people didn't regard

: our school system”as authoritarian - because in mymind

'y ’ that would mean a lack of discipline".

- ' v

@ . ’ .
The like-minded lay teachers ‘whor% Brother Graham would like to see
\ o v ot

maintain the traditions of C.B.C. might be in-short supply. In fact, the

data indicates that most of the lay teachers have, ét best, an ambivalent

. Q view of the Brothers' traditions, ‘especially those related to rigid physical
‘ =

i

n




:\k , _. . .;36.
) 'diScipline‘ and narrowlyu defined (v:.urriéul‘um,b and only partly share their )
" once stable value‘sgstgm. Moreover, a shift from many of the traditional
values on.the vpart of a number of the brotﬁers ié indicated by the dat‘é. '\
-Th&gﬁffhas implications' for.the future of the 'Brofhers' egducational _
mission. »
' U

.X ) . .
~ Some brothers also emphasise. traditional elements of discipline, solid

' v -

work, religious observances and examination success which contribute to,
)

+

* V C.B.C.'s image. The crucial element in this image, of course, is the

N presence'of the brothers. As Brother Cameron explains:

~
e

’ : : w' . [The parents] want at least a’brothers’ presence.
Whether- it achieves what they think it achieves is yet
another  thing”. . .
He also believes: : .

L

* "pgrents would up in arms if they lost the brothers....
Parents .don't hag very high ideas of lay teachers”.

.

. " Whether or not the parents or Brother Cameron like it, however, the
brother?’presence at C.B.C,, l'{aving already declined substantially, will

continue to deeline in future years. What presence will remain is likely

. °
to bes an aging one and this, too, will continue to alter the Brothers' .

image:

Brother Dowsett: ._- -the image of the Christian Brother is
someone. who is relativelycold and I thought
they need somebody young here just to show
them (pupils) that it is §Bt all that situation ~
although obviously we are getting older and I
think: we would be one of the oldest com-
munities. -~ : '

PR v e provicea oy exic
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The image projected by the Newburyport community causes much concern .
. to Brother Dowsett. At thirty-three years of age, by far. its youngest

member, he.i's aware that mariy brothers, particulariy of his age gl‘éup,

would be reluctant to join the aged C.B.C. community:

« ) -
]

S : . N ]
"It has got a bit of a reputation. . J-think there would be
a lot of brothers that wouldn't like to come here given the,, -
present community, or the community as it has been the
last few years. A lot of them see it as & fairly static kind
of place and not much room for initiative and that sort of *
thing". : C oo :

Brother lan Dowsett is one of the brothe;s who feels that their

educational missiori requireg a reassessment of priorities: .

‘"I sort of see the tradition of the brothers to basically be

able td provide some sort of help and support, particularly

in education, for those who are needy.... I think our work

in the school here, one of our fundamental concerns, has

S got to be those kids who are in some sort of special need".
4

. This considerafion is the basis of the call by some brothers at C.B.C. for
a reassessment of financial priorities to allow for the establishment of an

- adequate remedial programme for secondary students with special
. a0

‘ ) g int‘&ec?l needs. o » o '

’

Brother Bguﬂ(e, Brother Graham and others resent somewhat that lay
tea_éhers aré trained as subject 'specialists, and that their majority numbers
at sehools like C.B.C. have necessitated a sehool organisation which < c

- -

. ~ : )
8 precludes the traditional arrangement of each brother responsible for his

own class. This is an area of concern for these brothers for several

reasons. One. is fhat they believe that standards of discipline have -

déclined because teachers now do not spend enough time with each class

" to get to know them well and control them properly. Another is that wey

ERIC .38
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i believe that boys- arq no' 'long"er sufficiently exposed to z’:‘B.xf'yothers’
influence". Understandably, brothers holding these attltudes tend to have
‘mi;ir‘nal contact v»:\nh Iay teachers. Perhaps it is by comcldence that the
group vof brothers aSsbciated with these views are cluster'ed together in
'the_ year 9 ahd 10 area of the school - & fact which some other brothers

’ find disappointing and even embarrassing:b' o

1

Br. Sterling: I was so shocked and staggered at the lack of
initiative around year 10- that I couldn't take it.

f Question: Is that the area most dominated by brothers. . .? ¢
. - 4 . . % .
. Br. Sterling: That is why I jumped out - because I found that I was
w sp frustrated. Perhaps this would be people who did
i . not want to rock the boat - hence you do nothing...
. And perhaps you mightf also find people that hav
* . got such a narrow outlook on thmgs and ‘they will.,

not discuss- things.

Without doubt the influence of lay teachers and the decreased and
aging . memt}ershlp of the Christian Brothers is gradually chang’lng at.
C.B.C. and all Brothers' schools. The first lay teachers at C.B.C. were
in’ the‘pnmary school, then several ex-brothers MTere recru1ted 1;1‘the
secongary school. Gradually more lay teachera were needg;l«’/“as the
number of brothers dwindled an;j increased federal montes allowed

redl:(}l'bn of class sizes. The lay teacher$ only partially share the value

system which was formerly. perpetuated in the Brothers' training insti-

tutions.  The: stability and predictability of the. traditional Brothers' §

school which won the allegiance of an earlier generation of Newburyport
Catholi(is‘has thus-become characterised by a degree of uncertainty which

s IS yet ‘to be resolved.

P ' N ﬁ
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'CULTURAL REFROBYCTION & THE LABOUR MARKET:

o " WORK-EXPERIENCE AT C.B.C.

‘;_ r% . o o

o) . -
. P. E. Watkins = - .
\ . ) /ﬂ
Deakin University .. C
Introduction - ‘ ] LI ' :

4 , - :
While certmn elements B Cathollclsm may seem to be in a state .

of flux one of" the strlkmg eharactenstlcs of C, B. 2. is the strength and '
cohesiveness of the ‘school and- its chente& There is an all but
'.unammous consensus that the function of the school is to malntam and
¥ ~ reproduce a faithful Catholic presence in a hostile world. Thus there is
‘a whole'statuS' culture to be defended “con_ststlng-of chltural traxts,

dispositions and conventions. The r’eproduct’ion of this culture by C.B.C.

s -

was seen as crucial to the strug?le for status and prestige ‘in t;e/soclo*
cultural system of Newburyport. The complex interplay of individual,
school Catholic and w0rk cultures within the city is the toplc ‘of this
papet. The exp1anatlon of the 1nterpretatlon of these cultures is.
undertaken in terms of. the theoretical perspectives provxded hy BOUI‘dleU‘

(1977), ‘Bourdieu and Passeron (1977) and Collins *(1977, 1979).

o
d N v

'~ Cultural Dispositions and Work. oo Ty
/ h
,_ ' . &,
" " In the Weberian sense the culture of status growps refleet the

personal ties and commen sense of being based o shared viewsiof—thev

world (Weber, 1968). ‘In this respect this paper ."follows the example of .

Collins (1977, 1979) in using the—térms status group and- class -as
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interchangeable concepts. Eoch status group has individual cultural
predilictions and thgse peculiar traits and dispositions allow the grotip to
utilise scarce cultural resources. . T e
Non eognitive skills, whﬁch these cultural traits largely form, have
létely been 5een to be significant in facilitating entry into the
- workforce. Recent studies of recm;itment into the world of work have
emphasised the importance of these cultural attributes (Bowles & Gintis,
1976, 1981; Clegg‘ & Dunkerly, 1980; Jencks, {979; Salaman,.-1979;
Watkins, 1980). For thé entry into work organisM}ivons is a point where

there is a crucial in%ersection between status group, school and labour

market which mediates -in the reproduction of that status-group.

At C.B.C. the family and schoel values of diseipline, self control
and obedience find themselves in harmony with each other and with the

demands of the local employers.

This compatibility of family, sechool and work culture is inter-
nalised by both teachers and students. Indeed, students who sometimes -
find the disciplineé hard to take rationalise that it will eventually give
them an advantage iq enteringctii€)job markgt. Brother Earnest, for
example, suggested that the valugs of obedience and hard work were
associated with the brothers schools. ~Hard work-and discipline in turn
were related to the socic-economic advantage which he saw Chriétian
Brothers' schools as conferring upon their clients. This feeling was a'lsg
supported by Jim arn, the transition co-ordinator, who argued that‘
while youth unehé(yment in Newburyport was running at 25% only two
o or three students from last years emt group at C.B.C. had not got jobs.

LXC 4i

.
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The cultural traits of discipline and obedience stressed in Catholic
families and sehools were thought to be major factors in C.B.C. students’
successful entry into the labour market. As several personnel officers

had told Jim on visits during work—equﬂence:

"They are prepared o take our kids because they believe.
our kids are conditioned to a little bit of discipline; they
are used to uniform; they are used to getting their hair
cut; all these fairly bloody superficial reasons if you like, .
if you really want to leok at them. But our kids are
. getting jobs like that in preference to perhaps kids at the

tech. So the skills that the kids at the techs. have got
i . from form one don't seem relevant any more according to
Do . Fords or Alcoa". .

Salaman (1;79), ‘in a study of the recruitment procedures of Ford
points out that the selectors are looking for candjtliates who show an
ability to internalise the ‘value.s and attitudes the company stresses.
Particularly they seek recr;Jits who show & (;ualit& of self—cbntrbl and
compatability with organisation policy 'and culture. Thus the bFord

managers studied by Salaman stress:

‘- nthe importance of the candidate's knowledge of and
sympathy - with, the values and beliefs current within the
organisation, and which lie behind organisational events
and decisions. Their scrutiny of candidates’ ig largely a
search for appropriate attitudes and self corception”
(Salaman, 1979: 193). : -

Thus the .local attitude is clpsely in tune With overseas exper- .
ience. For instanée, with the inflation of academic zzredentials (Collins,
1979) it would appear that employers are i\ncrgasingiy relying on noﬁ—
cognitive credentials to allow thém to sereen perspective employees and
to choose recruits whose values and dispositions-are compa‘ti"bie to their

oWn. ‘Consequently in Victoria -educational entry requirements for
(4] . '
CERIC € | y
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N

apprentiéeshipy are being serapped as many employers saw the require--
ments as irrelévant {Age, 11/6/82: 14). In this respect t;e s;cudehts of
‘C.B.C. seem to have an advantage over otbher students in Newburypbft
by having a cultural backér;oum; which is compatible to the requirements
of employers. But while they may avéid unémployment; the choices for

work experience would seem to indicate that ma'ny will end up with jobs

. ‘
similar to their fathers. .

»
“

"Work-experience in Victoria and C.B.C.

Cuiltural (l"eproduction is not a statie process but evolves histo-
o . ' . .

. [
rically through the dialectic interplay between the internal culture of

the status group and the extetnal culture of 7ziefy. In this section,

‘then; the historical development of work-experience in Vietoria will be

discussed as the socio-historical context for the introduction of work

experience at C.B.C.

In Victoria in 1970 there were nine schools engaging in work-
expgrience programmes of some kind. HO\;VEVEP by 1974, 84 schools in
V;rctoria had implemented work-experience programmes (Cole, 1979: 33).
In-1974, the,E:j’ucatit.)n (Work-Experience) Act was'passed legalis‘ing and

formalising the programmes. Such official encouragement, coupled with

- increasingly poor économic and employment opportunities, brought* about

a leap in schools participating in the secheme. By 1976 the numbers of

~schools engaging in work-experience programmes had increased to 240.

This further incréased by .1979 when 524 schools .engaged in work-

experience during the school year. Over 80% of the schools were state

lﬁ'-n s¢hools; less than 20% Were private schools (Advise, June 1980: 3).

"

A FuiToxt Provided by ERic:

T

ERIC 43




"ERIC

B A ruiimext provided by R

45.

“The studenfs' -remuneration for the period of work-experience can
range from nothing for a governmental or local serviceéorganisaiiorr to
fifty dollars or more a week. Private employees must pay a minimum
wage of $3 per day. This is mamly to satlsfy the requxrements for
Workers' Compensatlon and a Workers Compensatlon form has to be
completed for each student and signed by the principal. To satlsfy
Workers' Compensation requirements when working for a service organ-
isation the students agree to donate any payment back -to the

organisation.

The rationale behind the implementation of work-experience

-~

schemes has had diverse ideological backgrounds Firstly during periods
of high and perswtent youth unempl:);nent such schemes are seen by
potiticians, parents and employers as likely correctors of the apparem"_
mxsmatch between educatxon and work, Secondly, for radxcal educators
work-experience was 1mt1a11y seen as a form of praxis; of brmgmg
education and produetive labor into close harmony (Freire, ' 1978).
Thirdly, work-experience appeals to those members of society who see
such schemes as ‘a means not only to socialise the young to the
workplace but also to inculcate the dominant ideology of the private

A d
enterprise system into the students (Marland, 1974).‘:'

At C.B.C. work-experience has only been implemented very

recently. As dJim Karn put it:

* "Work-experience was introduced in 1980. It came in just
as an extra programme for the commerce area. The
commerce area adopted it and tried to get the kids out'.

. 44
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"~ The c@mm'ercef-féachers felt that many students were unaware of the

’real’. woyld of business. This had ecome about because many of the staif
at C.B.C. were "eith?r Bvrothers, »ex—brothe;'bs or eéx-priests” who knew
Iitﬁg of the der'nands aﬁd.co'mplexity of the 'normal’ indijst.rial-ﬁ:érld.-
Jim's aim was:
Jb ’

‘ "px"imarily to exbose the ‘kids to the work environment and

"to, 'as I see it anyway, what we are supposed to be
preparing for. If you like, just what (work) was about.

My initial pasic aim was simply to expose them and get
them out &f the school situation and make them. say get

. up at 7.30  and make them turn up everyday just simply
(to) gXpose them to any environment whatever".

In this approach to the students' education Jim felt that they . -
-should be thrust even into the most alienated and dehumanised situations

- to show them what the 'real’ world is like. For:

-~

"they simply don’t know what the factory flo&r involves....
There is simply the dehumanising or the noise or whatever
really must have had a fremendous effect on them and
only two when they came back Said they would go for it.
Now that was my idea of that, is that most of those kids
would not work on the assembly line anyway, they would
be in diferent areas. But I really like to shock kids or just
get them to realise what it is really about".

9 . N N
The initial numbers of students going out on work-experience was

small. In 1981 twenty five students went into the work environment for
4
two weeks of the second term. However, in 1982 this had quiekly

expanded to the entire year 11 group of 115 students. The change was

-

facilitated by the arrival at the sehool of an 'Old boy' Bruce Smith, who
had been involved in work-experience at a state high school in the

Latrobe Valley since 1975. - He had found that in the "Valley" it was seen

as an important recruiting device as:

.
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“eertain employers would try 3-or 4 kids during the year

" and at the.end of the year they would make a decision on
who they would employ. It also...saved them time and
money in interviewing people'. :

. '
. .

-

getting up early, the responding to bosses, ‘doing - tasks,
showing initiative. Secondly as g source of employment
basically....I always felt (as a student at .C.B.C.) that a lot
of the stuff we were taught,. was irrelevant because the
type of_kids that are coming aren't necessarily from the
academic background. (On the forms returned) the
average (parent's) occupation was in the trades business

sat down and filled out. their preferences (for work-

<. them with trade -orientated“ambitions".

In’ the attitude -towards the vrem‘h{lélj&tion' that the students

‘_:“ collect thé mohgy and redistribute iE so that all students obtain an equal
A amount. Bruce had found that in the "Valley"

< -

you would have to be an idiot kid to tell you got $80 or
v $100 bucks, wouldn't you. ;I would be keeping it. That is

and gets paid and he distributes it to some idiot who
doesn't work well". ’

.

The aims of work-experience reflect’ the liberal tephnocraiic—
meritocratic view of séhéoling_a.nd work'(qules & Gintis, 1976: 23).
These are mainly concerned Wwith matching the aititu'des.and skills
demanded in the workplaée with those being produced by {he school.

The economic ‘and political systems are taken as given and beyond the

~

BA i Text Provided by ERIC

Bruce's aims for C.B.C. were much. the same as they had in the "Valley™
* / . : : -

"o get the students aware of the work sSitiation, - the.

and the trade working class. (Consequently) when the kids -

. experience) of the 115 that went out there were 61 of -

received from their work-expgrience Bruce “l;_&_pk the hard line of the’
_+ 'péal' world. In some schools slightly radical Work-experience coordin-

“c“ators_ take a more egalitarian 'approach to the’ money earned. They

¥ "the tech. School did it where they recallocated it. (But)

encouraging socialism .whee€ the harder some guy . works-
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vange of educational questicning or actions. Inequélity of power, status

and wealth are taken as'n.atura] consequences reflecting the range of

meritéeratic skills in 'soci'ety: The job of work-experience is to allow the . -

. school-leavers to\enter the ‘warkplace aware of the places they will

\ .

3 .
occupy with 'reslistic" aspirations which reflect their educational
attainment.

o
Some Thoughts on Cultural Reproduction and C.B.C.

—~
~

Bourdiéu perceived that with the de\)eiopment of capifaliém,
reprpduction' tga‘siob‘écgn'e lfnore dependent on cultural assets or cultural
capital insté;&z of in: erited wealth. These cultural assets were also
pe‘rc'eived as irﬁportan by the Christian Brothers in their self appointed
task of facilitating thn entry of working class Catholics into the 'middle
class'’of Protestant society. Schools like C.B.C. therefore attempted to
ensure that poor Catholics could overcome their lack of wealth and
property by the écquisition of speéific cultural assets.

In the 'recent development of capitalism, cultux;al assets which are
in harmony with the operations of corporate enterprise hav? become
increasingly importan;. This trehdA has become evident as the managerial
personnel of firms increasingly come not from a controlling family but

from a body of people endowed with the dispositions and characteristics

‘ cdmpatiblé do the.ideology of the firm (Bourdieu, Boltanski and Saint-

Rc 47

Martin, 1973: 66).

(A

5 -

However, Bourdieu argues, in the quest for eredentials the school

alone seems capable of providing the skills such as manipulation of

+
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language, social dispositions and economic calculation denfanded by the-
L ‘ . ‘ L . .
economic and symbolic markets. In this way the school functions as a

means of symbolic domination. For: . . -

: "even. when it does not manage to provide the opportunity
for appropriating the  dominant culturg, it can at least- oo
inculeate recognition of the legitimacy of this culture and '
of those who have the mieans of appropriating it. Sym-
bolic ‘domination accompanies and redoubles economic
domination" (Bourdieu & Boltanski, 1978: 217).

Because the domination is of an, arbitrary culture, it t'esults in a |
',socialisation“ »vhioh is incherently a symbolic form vof “violence.. For the .
socialisation process does violenZ!e to. the reality of the basic pOWer '
str"ucture. Thus there is a 'misrecognition’ of* the educatlonal process by
both the teachers and the studehts. Through this mystlficatlon ot the
true nature of the taught culture the resistance towards it is limited.

v
WhllSt those who inculcate the dominant ‘culture "live out their’ thought

and practice in the illusion ‘of freedom and upiversality” (Bourdieu &

Passeron, 1977: 40).

~ When looking at-C.B.C. a major thrust of the schools program is
directed at remforclng and 1nculcat1ng the dlsposmons of dlselpllne,
respect for authority and self-control. ‘These are major tenets of both s
Irish Catholicism z_ahd eapitalism._ For as Cameron Pont, a senior member '

of C.B.C., put it, apart from a Catholic education the major factors: \

T

"that attracts people to C.B.C. (is that they think). I will
send them to the brothers and they will straighten them
out. . .They have beeh really brutal disciplinarians at
times in their punishments. . .Even enlightened people
B beligved that discipline in that form was a.good thing".

- The cultural ethos of discipline, ¢bedience, and docility is.seen as

]: lC important by both the l”amlly and the schoa 8Thls ethos of relatively

"\
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. . ) _ .
durgble dispositions of modes*of perception; of thinking self action is -

termed by Bourdieu the habitus. This q‘provides' students: N
ES

¥

"not so much with particular and particularised schemes
of thought as with that general disposition which eng-
enders particular schemes Which. may then be. applied in
different domains of thought and action" (1971: 184).

-

So- in this way the cultural environment of C.B.C. differs from.
that whiéh other classes or status groui) ékperience in’ schools in
Newburyport. For as the enyironments for different classes differ so
each class has a different habitus. As Di Maggio illustrates, thebhat‘xitus

——

brings about a "unique integratiqn, dominated by the earliest experiences

statistically common to members\of the same class" (1979: 1464).- Thus

through the workings of habitus\the particular cultural practices of

individuals from & particular status\group or class appear "natural" and
\ -

"{lormal" perhaps even "inevitable". \\ But tt}muéh this process there 1s
little awareness of how these practicés react and are modified by othér
practices or are themselves.limited: Nevertheless there is a dialectic
relationship between the individual, group and soc.iety. As Bourdieu puts

it:

"the habitus acquired in the family underlies the strue- -
turing of school experiences. . .and the habitus trans-
formed by schooling, itself diversified, in turn underlies
the structuring of all subsequent experiences (e.g. the
reception and assimilation of the messages of the culture,
indusgry or work experience), and so on, from restruc-

tyring to restructuripg” (1977: 87).

- N . 'A ~—e
The study of C.B.C. reflects thgé dynami®, dialectical interplay of
¥y

culture. Through both’the internal culture of the group and the external

culture of sociéty a dialect&';?evolves in which the individual is not only
e

.

:
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created but olso creates and contributes to the structures in whieh -

e - i

he/she exi,sts.' In a similar context Co/nnell'- et al., argue: _. ... ~

"the 1nteractlons among kxds parents and teachers are

. constantly being renegotlated and reconstructed, at times
quite dramatically mutated in crises of, the pupil's school
" life™ (1982: 188) , Y

Conclusion

. ' ’\

At C.B.C. & common. cultural function was indicated- where

.

family, religion, sch§ol and work-experience cultura)/traits ‘merged and

coalesced. ,'I‘his involved the traits of discipline, self control, resp‘ect for
authority and obedieﬁ"ce. The 'discjpline of the school is le‘gitimated and
substantiated by the 'reality’ of the business world -that students come
into contact w1t)h during work—expenence. Students ) ha‘te ‘ to be
‘punctual’; 'obey orders'; put their hands up to get permlsswn to feave
the assembly line, to go to the m\ln this way .their daily Tite
experiences influence, interact and renegotiate their-life time pattel*ns

. 1 . .
and expectations. For as Giddens argues the stiructural _telations 'that

perpetuate stabﬂity or precipitate change .in & soclety are at’ the same,

time both the "medlum and the outcome of the reproductlon of social
practices' (1979: 5). Thus reproduction occurs through the cont1nua1
movement of students into complex i’glamsatlonal relatlonshlps and theu'
1nteractlon with them For the individual in thls way is engaged in an

external-internal dialectic which reflects the interplay between his own

“-cultural background, the culture of the school and workplace culture.

Through this process it is the resdltant cultural resources which the

student acquires that play a vital role in the cuitural reproduction
gy .

process‘ (Collins, 1979):- ¢

(:m‘ . Sy ”.' 5 0
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REPRODUCTION AND CONTESTATION: CLASS, RELIGION, GENDER
| AND CONTROL AT CHRISTIAN BROTHERS COLLEGE

> Richard J. Bates

Q R - Deakin University ) -
" : . o T
¢ Introduetion o L N

[

For a’ decade now debat‘e in the sociology of education has been

domlnated by arguments ‘over the _part played by educatlon in the

reproduction ~of soclal structut’es (Bowle & Gintls, 1976) and cultural

difference (Bourdieu & Passeron, 1977). Recently the early accounts of
\,

these reproduetive processes have come. under attack for belng too

determlmsth (Bates, 1980) or falllng to take note of the p0551b111ty or

extent of contestation in schools ._(Gu"oux, 1980). Other accounts have

been criticised for their naive optimism regarding the possibilities of

intervention an:i/ transformation (Young & Whitty, 1977) and their

underestimation of the dependence off educational transformations on
'(‘:oncomitanot economic and social transformations (Halsey et al, 1980).
Miist of these accdunts of the processes of reproduction or transformatjon
of social and cultural structures have been articulated at a macro-level,

. . . . 2
focussing on society-wide changes or processes. One of the problems of

. ~ .
such /Lyié/h/as been to relate such large scale explanations to the
- s + . .
smaller scalg explanations that both locate and illuminate the experience .

3
3

-of particular communities and their schools. Such attempts as have been

‘made display vividly the dangers of imposing pre-férmed theoretical

explanations on somewhat reluctant data (Sharp & -Green, 1975) and of

* extrapolating from possibly unrepresentative data to large scale explan-

'1"'1ons of social process (Wllhs, 1977).
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-0

t . : : ‘

These reservations by no.means condemn the. works to which they
v p ’

refer. Rather they point to the substantial difficultiés facing theorists
and researchers interested in fundamental questions of social reproduction

and transformation. These difficulties are both theer'eticai and empirical.

.

The theoretical issues are largely those of relating macro to micro events~

N and explanations, and of embracing rather than excludxng the normative,
L] -

evaluatlve. elements of explanatlon, interpretation and action. The

. ~empirical issues are largely those of deciding what kmds of evidence,

count in' attempting to deal with such theoret‘ical'proble_ms; of whether T

large ‘scale survey wanalysis excludes the thick description needed for,

@ . o .

, adequate explanation or®whetheér the abundant detail yielded by ethn_o-.
]

%‘ graphxc techniques is bought at too hngh a cost in terms of generallsatxon.

Each of these issues is spoken to in our attempt to construct a team

}ymograiy of Chnstlan Brothers College. : 7 : .

‘,;, .

. * - «n .
1caky, however, the issues of reproductlon and con;estatlon

" re sp ken to by the historical/social charactenstlcgf the school For

«

instance ‘the school, along with most Christian Beothers schools has,
. d N

historically, had a distinctive {(working) class loeation. But rather than

_ reproducing the working class culture of its clients the aim has been to
«transform the g¢ultural identity of its pupils t ish’a catholic middle
N class. Thus, as far as_the wider secial structure is concerned, elements
R %a ' P N
of contestation .and transformation are present .and overshadow “the
' ele\ments of cultural reproduction. ‘ -

- s Y

3
.The 1nstru5£ents of such transformatior.have, tr»aditionally, however.

been locateti‘wnthm a school culture domlnated .by gender (an excluswely :
i .
male staft' and student population) religion (an explieitly conservatlve

o catholic theology and erder) and control (a strict disciplinwmphasising

‘ : . A 5‘4 ) ' RS
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conformity ond obadience). In these internal respects the cultural history
of the Brothers Schools has been, until recently, one of i'eproduction

- Q
rather than transformation.

- .

Since the establishment of C.B.C. in 1935 a number of both internal
and external factors have influenced the balance and outcomes of - the
uttempts at reproduction, contestation and transforrﬁation. In particular
these centre around four themes: those of class, religion, _g“endner- and

control.

Class and C.B.C.

» M -

The explicit background to the,establishment of C.B.C., as well .as of
other catholic secondary schools was, as Brother Graham recalls 'to
enable Catholics to” move into positions of influence', positions from
ﬁhich they were largely debarred in the_ early; decades of the twentieth
century in Australia by the almost exclusively Protestant nature of

secondayy educaton. The towns catholic community therefore welcomed

the establishment of C.B.C. as Cameron Pont points out:

In those first years people were.proud (of the school's

establisl)ment). The community was keen to have catholic

people in influential situations in the town. One of the
- ways they could do that of course, was by edueation.

The result of this emphasis on the class relocation of catholics into the

middle class was, of course, a determinedly academic emphasis. Cameron

Pont again suggests 'the whole sehoo] has been geared towards academic

achievement'.

~
N

) The success of CBC on a local scale can be ‘measured by the
o ’ . :
E lC‘)enetration of part pupils-into the higher echelons of management and
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IS .
professions in the town. As one staff member put it,'many current school
learners get/ jobs because of old boys who 'are 38 or 40, just vising to the
top in their jobs as executives; others in ave Yin then- 50's now so. . they
just look after the old school tie'. The exlstence of such a network of
contacts in banks and insurance companies in the town was also observed
by Lou Smirh :du'ring his. 'downtown’ visiﬁs with “the principal.  The
penetration of the local business corﬁmunity by C.B.C. old boys is
exemplified by the current moyor of the town who wears his previous

membership of ,C.B.C. publieally andproudly. ' )
One of the problems facing C.B.C. 1s in fact a product of its very
success, for, in creating a middle class catholic population in the Iooal
community it has assisted in the transfer of that earl_ier generation's
children into the prestigious protestant schools. These schools, having '
abandoned their exclusion of catholics, now enrol, vre are informed, some
10-15% of their studerlts from the local catholie community. The result
for C.B.C. is that '10 or 12 years ago}he people who came to this school
were. . .fair1§ comfortable financially. They were solicitors and doctors.
Now that population has changed (and) we are having the plumber and%the
plasterer, the carpenter and the craftsman. . .who form the bulk of the
population of the school'. It might be sald therefore, that the school now
caters for a fairly stable group of lower mlddle class families, having lost
the upper, professwnal groups to the nationally oriented, prestigious

proteétant sehools.

At the same time C.B.C. appears to have drawn up the ladder as far . .
as access by some groups within the local community are concerned. For
instance, many of the academically less able are screened out through the

use of the Test of Leatning Aptitude (A.C.E.R.). It also appears that the

( maJorxty of the post-war European (rather than Anglo) catholic immigrant

populatlon is also screened out through a zoning restriction with the result

5/
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“that 'there is o much higher percentage of European children going i_o

Vianney than there would be here'. ' ’ c

As fer as the class location of C.B.C. is é;)ncerned, therefore, it

_appears that the early commitment to coﬁtestation and transformation of
the class location of the catholie community. has been, at least in part,

successful and that the radical aspect of this school's mission has been

itself transformed into a conservative, reproductive mission éentred on

- the lower, middle cla‘ss, anglo, catholic community. Such ba trans-

formation leads some of the brothers to ask whether 'what we ought to

be abing is heading towards the housing commission estates'.

Religion at C.B.C.

If the class location of C.B.C. was altered from one of éontestation
and transformation within-the wider community to one of reproduction
then the converse seems to‘ apply to the internal reproduction of a
religious culture. To be sure, the consensus is that 'parents send their
boys here becz;use they want them to have a good catholic ‘education’.

But what constitutes a good catholic education in the modern, post

vatican II world-is a matter of debate. he reproduction of old style

religion through catechism based rote-learning|and drill in ritual responses

backed up'by\threats of retribution ("Fear, fear in the sense that you h‘ave
to do this, or you must do this, or else™.) ﬁppears to have given way”t{)
a degree of‘ ambiguity and uncertainty. This is exhibited in two particular
ways. Firstly, despite‘ the o%vious and distinctive (to a non-catholie)

. symbols and rituals that permeate the school there seems to be little that

Q . ~
can be readily identified as a focal point of the religious life of the

]: \I)C«school. As one lay teacher suggesteg, echoing the reports of several

others:
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There really isn't muech sign of it really. The chapel is
used by a few boys at lunch time.. They might go up and
_pay a visit. Every teacher is supposed to say a prayer at
the star't of the period but I don't know if that happens all
the time. . .Other than that there is a statue or similar
in every room {but) I don't think religion plays & very
fmportant part in the school although there is the
underlying theme that that is what we are here for and
that this is the difference between this school and a
normal high school. :

This is a matter\nﬁ concern for some of the staff. 'We have tried

for years to say _thaf the chapel ought to be the focal point of the, school -

and if people are going to pray. . .They‘ought to come to the chapel...

There is nothing organised in the senior school where they come together

as a community’. ' , U

o

Rather than the religious life being focussed on the/ chapel and
reproduced through the observances of the churches year it seems that
religion is diffused into the classroom and in particular, the religious

education classes. Here, thére also seems to be a degree of ambiguity.

For instance the traditional form of religlous education 'learning’

definitions from books,. catechism and that' has been displaced by 'more
‘of,. a discussibn type approach. . .more on the decent human side of it'.
This discussion approach is explained in"ihat reh'g\lous education 'is a
really difficult subject to teach. You can't really teach it. You can't...
state an objective and then say at the end of this lesson these children

will have grasped this concept'. The alteration in the syllabus from the

. catechism to a more social-issues bas course has its pedagogical

ERIC
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with the catechism and whate\}er, it was pretty strai&ht
forward. . .and now 1 know, from a teaching point of view
it is a lot harder with all the vague issues that now come

up. 5 8
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If the alteration from a_cétechism—basedv'religiops .eaucation to a
social-issues based curriculum has produced an ambiguity of coqtent and
pedagogy, there is also conflict over the'quantities timetable. That is, on
the one hand 'If the school sets itsélf up t'o be a ehurch : hool, then its
number one priority should be teaching that r’eligibn.... N ?matric results

‘ %n its always 5th
period - which happens to be the religion period.///'///This is a little coek-
eyed view of things'. On the other hand as a lay‘teacher suggested 'From

what the kids have said and from what some y(_f the other teachers have
/

said, a lot of the R.E. that is being taught/in the senior school has no

relevance to the boys. Especially in H.S.C. a lot of them resent the fact

that they have 5 or 6 periods a week in R.E. and they would rather be

doing something else (related to) H.S.C. which is the be all and end all'.

3

, the place of religion in the school is threatened by the
proportio;l of the staff who are Brothers, thus necessitating
the employment\of lay staff to teach religion,_ among whom much less
consensus mighf be assumed than among members of the religfous
community of the Brothers. o | Lr?

In all then, the reproduction of a formal religious cdlture that was
previously the concern of a wholly Christian Brothers staff has been
transformed by the establishment of a more social-issues oriented syllabus
and by the layicization of a large proportion of the staff. In such a
situation the definition and practice of religious education is contested
despite the expressed desire of parents for the reproduction of 'a ‘gqgod

catholie education' among their children.

Y -
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Gender in C.B.C.

If the increasing layicization of the staff has produced contestation

and transformation in the religious education provided by the school, then,

the increasing feminization of thejtaff is producing similar contestation

' and transformation of attitudes togards gender.. For many of the female .
staff the attitudes of both male staff and .Boys create prablems that
initially focus on pedagogy and reveal a basieally contradictory form owf
human relatio;ls to those traditionﬁlly employed. What struck‘ oﬁe of the
bmore experienced women on her arrival at C.B.C. was what shel termed
the conservatism of the school: 'I don't really enjoy teaching under this
type of system. . .lr don't get the rewards out of teaching that I have had
before. . .for me it is like going ,back to teaching when ! first started
some 12 years ago. The structure is the problem. Even simple things.
The desks ‘are tgo big and heavy to move so they have to be in straight
rows. . .I know the poliey of the school is that they like order and tidiness
and Brothers ask for people to line up buf at that age kids should be able
to go in and get on with what they are doing. . .That kind -of strict
discipline has an overeaction in children where, when they are given
freedom, they don't know how to handle it and they over-react and

. become stupid'.

-

Several other women echo these sentiments. nother, younger
women teacher: 'most of the teachers have been malés. . .but just now
there is this influx of females and {the boys) seem to be revolting against

. it'. Yet another younger woman teacher: 'you often get the impression,
especially in religious classes, that these boys are in continuous revolt the
whole time'. This tension between the female staff and boys in the senior
school is observed by male teéchers. Now there are a lot more wdmen.

ERIC . 6o 7
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62. : .
particularly young ones, which I don't think is all that good because...
B . théy get really attacked; not physically but mentally attacked by the boys

and put under pressure’. One male staff member 'éxplains this

\'phenomenon as - follows:

Women in C.B.C. suffer somewhat from an unfortunate

v attitude which I believe exists in the minds of many of the

boys and puts.-them at a dxsadvantageuze‘;z:?a?r;:hey are

women. This in turn suggests some g in the...

formation of those attitudes, or the reinforcement of

those attitudes by staff and perhaps the Brothers them-

selves or maybe by parental attitudes. (For instance)

recently I gave the class a task of arguing why the male

should be the head of the family. . .A lot of them took the

line that women are not suited to the task because the -

notion of being head was one of issuing instructions or

directions and. . . women are insufficiently capable of-

. " exerting their authority or do not have the requisite

intelligence. Therefore the tasks they perform at home
. - are the ones they are best suited to.

Certainly such-an explanation is consistent with the parody of sexuality

I observed in a free-form drama class where the "wife" was all bum and

boobs ‘and thé\@sband dominant and authoritarian. It is also evident in

one teacher's report of behaviour at a camp. 'We took the children down

on the camp and on the first night one of the boys wanted to ring up his

girlfriend. They made a big deal out of this very important phone call,

whereas had there been females around that typefof thing would probably

go on in a more relaxed natural situation'.

The p:)ss'wility of co-education is a subject of interest to the boys
'the boys ask for girls here, they make that type of comment to me all
the time - why aren’t there girls he're'.‘ The issue is apparently not for
diseussion: 'l brought that issue up. - -casually with’a couple of Brothers
and they preferred not to discuss the issue'. Indeed there is some
evidence thzft the Brothers find difficulties in dealing not only with girl‘s
Q ("thev just wont accept glrls into thell‘ sehools, that is quite contrary*to

EMC their policies") but also wrth female §taff For instance 'while they
e it 8
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aceept them as staff they believe that they are dealing on a professional '
basis and can keep them at-arms length. I think you will find that. some

{ of the Brothers. here would tell you that their conversations with women...

have to be at arms length. That is part of the tradition',

The issue of gender therefore is not one of the simple reproduction

of traditional sexuﬁl attitudes of hale authority, intelligence and strength
. agaihst female weakness, stupidity and softness, for such attitudes are
éhalléﬁged by the obvious intelligence, capability and strength of several
female mem\ézers of staff. Moreover the pedagogy of most female and
some male lay staff exemplifies the huménity and respéct for persons that >
equat.es closely with the ctﬁ‘ing, loving religious ideal that the school
proclaims. Gender, is, therefore, lilke religion, a focus for contestation -

and transformation rather than simply reproduction.

Control and C.B.C.

Historically control, like gender and religion and unlike é‘lass, has
been a matter of reproduction rather than coﬁtesta'tionliand;‘trans-
formation. 'The Brothers. . .‘ére ’authoritarian by nature and the nature
of the order makes people that way. They have held the reins for so long
and they are not going to have anyone else running their schools'. C.B.C.
like other independent secondary schools, however, faces a number of
external thre’ats ranging from the "dep'ri\)atisationT' potentially associated
with the acceptance of ever inereasing sums of government money;
through the encroachment of newly established Catholic Education
Officeé with the concomitant standardisation of salary scales, appoint-
ment and promotion procedures and disére.tionary funding; to the rapid
layicization of staff who may well become, as is increasingly the case in

Q New South Wales, unionised. This issue of layicization is especially

poignant 'As far as the Christian Brothers are concerned. . .their numbers

s
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are dwindling. If they wanted to maintain a Christian Brothers ethos in
the school. . .the& ought to have been more foreceful about it. What is
héppening is the en_croééhment of the layman as opposed to the Christian
Brothiers and the lay persons influence in the school is becgm-ing greater
and éreater without po_sitive' control by the Christvians'.

«~ As far‘ as most teachers are concerned the Christian Brothers control
centres on three areas: administration, discipline and curriculum. As far
as administration is eoncerned the diminution in the size of the order has
inevitably led to a retreat in the influence of the Brothers. Despite thé’
magriitude of this retreat and the virtgal collapse ot_' the novitiate many
argue that the traditions of the Christi:;ﬁB’rothers schools . are being
maintained because 'by having a Christian Brother as a senior admini-

stratc% it is seen that the Christian Brother is still in control of the

s.chool and it is still their school'.

This control is important in two ways. Firstly 'the Christian Broth'_ers
would say that they would maintain a better standard of education‘:énd'

discipline. . .the BrotHers belong to that Irish code of diseipline ‘which

subscribes to be very strict. Some of the lay teachers take a more
relaxed view and perhaps a more human view of disciplinary problems and

relationships with students'. As we saw in the discussion of gender, this

is particularly, though not exclusively, true of the lvomen staff, Whatever
ty

the case, howe{/er, things have changed a lot - as is indicated by a male
sta\f;o member. 'In the years I was here as a student there were a lot
more brothers here and the discipline was a lot harder thaln it is now.
There was corporal punisr?ment. . .just done very easily and without a

second thought. I think a lot of ‘parents knew that and actually expected

)
E TC‘tha-t to happen if anything went wrong with their son. They expected the
) N Vulthwvli‘i.va P ‘ ‘
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Brothers to bLelt them and put‘»‘.;themffﬁ‘fﬁight{. .Now all that has .

. . ¥ ~—
disappeared and you Never hear of corporal Pu"ishme"}" This latter is a

slight exaggeration, for during our stay at the sehool "Brother Bash" lined
. - f o ..

up a number of mjsgreants in the gym  and strapped them - after
demanding tﬁfemale staff leave the _scene of this publié
hl.Jmi]iation. However, the' point stands that fﬁ@ "bruytal Ais;:ipline'“\ ‘
traditionally associated with the ﬁrothers has largely giv.env way to othery

-~

forms of control and negotiation.

The second claim for the Brothersbp'art in providing a 'good catholic
- education' is that 'they have control of what happens in the school - what
subjects ar Gght.and so on'. This ison a ‘certAin limited sensé, literally
corfe.ct. For ins‘tance, from the staff's point of view 'the first we heard

* of (the introduction of) lfalian was at a parent teacher session and we
‘heard from the Princip}t‘h&t an Italian teacher had been emplbyed'. Tﬁe
rationale for such decisions is often obscure to the staff as a-whole who

suggest that 'we rely very heavi]y on direction from the top. We really .

can't make any decisions. I mean we can'make decisions but whether or
nét they are implemented or taken notice of is anether thing'. The issue
. Y }e ’ e '
leads to ambivalence. On the one hand once decisions are made individual
is all but absolute. "What 1 do in the classroom I am

’
o
left to do on my own. There is no intrusion there'. Such autonomy is

teacher autonomy

valued but it also leads to feelings of isolation and lack of co-ordipation.
One recently arrived staff member had this to say 'the only problem ‘I
see... is the lack of communication. You feel you are being neglected in

Iy Y, a certain way but as for having authority over things you have got that'.

The most significant issue here is that related to the co-ordination of

the curriculum. One senior staff member s‘u&&ests that 'When I speak of
@ the curriculum I speak about it as a totality of what is happening (but)
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'my discussion (at C.B.C.) is really on syllabus. There hasn't been enough

discussion on curricu]umwinvolving other people in the process. Fér 33

‘ yeari we have spoicen about cu'ri'iculum when we really mean syllabus -

syllabus and book learning. That is the way it started in Ireland. It was
important that tables be  taught and maths— be taught and English be
taught &nd certain narrow confines of knowled'ge'be.taught. But. diseipline
was maintained. Peopie did the right thing. They sat in rows and all that
kind of thing. Wisingly enough that st_ili permeates a lot of tﬁe school.

!

and we haven't really got away .from that'.
Control over administration, diseipline aé curriculum is, therefore,
contested and in a process of transformation hastened by the growing

layicization of the staff. .

_ C@ clusion

O

ERIC

A o~

What_ this study se?ms to s!lc/))w then, is that the processes of
repr(ru;}uction, contestation and transformation aet differentially both
through time and Awith regard to the external context ahd internal
processes of CC.B.C. The value of ethnographie studies such as this’is that

they allow the emzir/'dal assessment of*theoretical explanations which at

ssgx;}ain levels of abstraction' can be either naive or doctrinaire thus

misrepresenting the lived experience of individualﬁ and the nature of
institutional and social life. What has been presented here is but a
thumbnail sketch‘}of the analysis we are curr'ently undertaking. We
believe, howgver, thaE ethnographies conceibved and executed in this
fashion can be a powerful aid to both theoretical and empirical analysis
of fupdamental so%ial and educétional processes such as"those of

revproduction, contestation and tgnsfox‘mation.
- J
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